Center of Attention: A Qualitative Study of the Responses of LGBQ Students to a Graduate-Level LGBTQ Diversity Training Course by Aal, Shoshana N.
University of Denver 
Digital Commons @ DU 
Graduate School of Professional Psychology: 
Doctoral Papers and Masters Projects Graduate School of Professional Psychology 
7-2016 
Center of Attention: A Qualitative Study of the Responses of LGBQ 
Students to a Graduate-Level LGBTQ Diversity Training Course 
Shoshana N. Aal 
Follow this and additional works at: https://digitalcommons.du.edu/capstone_masters 
 Part of the Community Psychology Commons 
Recommended Citation 
Aal, Shoshana N., "Center of Attention: A Qualitative Study of the Responses of LGBQ Students to a 
Graduate-Level LGBTQ Diversity Training Course" (2016). Graduate School of Professional Psychology: 
Doctoral Papers and Masters Projects. 214. 
https://digitalcommons.du.edu/capstone_masters/214 
This Capstone is brought to you for free and open access by the Graduate School of Professional Psychology at 
Digital Commons @ DU. It has been accepted for inclusion in Graduate School of Professional Psychology: 
Doctoral Papers and Masters Projects by an authorized administrator of Digital Commons @ DU. For more 





Introduction	Lesbian,	Gay,	Bisexual,	Transgender	and	Queer	(LGBTQ)	individuals	report	a	higher	 occurrence	 of	 psychological	 issues	 than	 their	 non-LGBTQ	 counterparts	(Institute	of	Medicine,	2011).	Responding	to	this,	 the	field	of	psychology	has	made	efforts	 to	 ensure	 mental	 health	 professionals	 are	 competently	 treating	 this	population.	 This	 is	 not	 an	 easy	 task,	 especially	 given	 that	 the	 field	 of	 psychology	listed	 homosexuality	 as	 a	 mental	 disorder	 only	 a	 few	 decades	 ago.	 Since	 1971,	individuals	within	 the	 field	 have	 been	 striving	 to	 prioritize	 providing	 training	 for	culturally	 competent	 psychotherapy	 of	 diverse	 populations,	 including	 LGBTQ	communities.	The	psychological	community	has	made	vast	changes	 to	 the	 training	curriculum	mandated	for	clinical	therapists.	With	this	new	training	comes	a	need	for	more	 information	 about	 the	 effectiveness	 of	 the	 diversity	 training,	 even	 if	 the	students	who	are	being	educated	are	learning	about	treating	their	own	demographic	group(s).	 	 Rooney,	 Flores	 &	 Mercier	 (1998)	 theorized	 that,	 because	 of	 cultural	biases,	 the	 field	 of	 clinical	 psychology	 has	 assumed	 that	 many	 or	 most	 diverse	students	 are	 experts	on	 issues	of	 race,	discrimination,	 and	 culture,	 including	 their	own.	 This	 bias	may	 be	 a	 reason	 these	 diverse	 students	 lack	 adequate	 training	 on	working	 with	 diverse	 clients.	 This	 bias	 may	 also	 greatly	 explain	 the	 paucity	 of	research	 concerning	 the	 effectiveness	 of	 diversity	 training	 for	 historically	underrepresented	students.		For	the	purposes	of	this	paper,	the	specific	populations	that	will	be	examined	will	 include	 the	 Lesbian,	 Gay,	 Bisexual	 and	 sexually	 Queer	 populations	 as	 these	groups	 refer	 to	 sexual	 orientation,	 and	not	 gender	 identity	 (as	 in	 transgender).	 In	
4		order	to	make	more	meaningful	and	clear	statements,	I	will	focus	strictly	on	sexual	orientation,	as	 I	 recognize	and	respect	 that	sexual	orientation	 is	a	distinct	 identity	and	phenomenon	from	gender	identity.	Accordingly,	the	standard	acronym	I	will	use	in	my	 paper	 will	 be	 LGBQ	when	 referring	 to	 the	 populations	 represented	 in	 this	study.	However,	when	citing	the	work	of	others,	I	will	use	the	acronyms	provided	in	the	 cited	works	 to	 avoid	misrepresenting	 the	 populations	 studied.	 Furthermore,	 I	will	refer	to	the	Graduate	School	of	Professional	Psychology	(GSPP)	graduate	school	training	 course	 being	 discussed	 in	 this	 paper	 as	 “the	 LGBTQ	 diversity	 training	course,”	as	this	reflects	the	populations	covered	by	this	course.	Similarly,	the	client	populations	 of	 interest	 in	 this	 study	 are	 those	 from	 the	 Lesbian,	 Gay,	 Bisexual,	Transgender,	 and	 Queer	 communities;	 hence,	 I	 will	 also	 be	 using	 the	 acronym	LGBTQ.	 	 	 It	 is	worth	noting	that	many	individuals	who	are	members	of	the	LGBTQ	community	 identify	with	the	group	and	term	that	 fits	them	most	specifically.	 	This	means	 that	people	 typically	 identify	 themselves	as	 lesbian,	 gay,	or	queer,	may	not	identify	or	refer	to	themselves	as	LGBTQ.			
Diversity	training	 is	defined	 in	 this	paper	as	graduate-level	 training	courses	aimed	 at	 increasing	 the	 trainees'	 clinical	 ability,	 cultural	 and	 self-awareness,	knowledge,	and	skills	 in	order	to	better	 treat	diverse	clients.	This	paper	will	 focus	on	 exploring	how	LGBQ	 students	 experience	 LGBTQ	diversity	 training	 in	 order	 to	improve	the	training	methods	employed	for	this	student	population.		Only	a	few	studies	(Sewerd,	2009;	Rooney,	Flores	&	Mercier,	1998;	Mathew,	2010;	Curtis-Boles	&	Bourg,	2010;	Holcomb-McCoy	&	Meyers,	1999;	Jackson,	1999)	have	examined	the	responses	of	racially	diverse	students	to	racial	diversity	training	




























































































































































































































































therapist/LGBQ	client	dyad	Tanya		 	 X	Tara	 	 	Harvey	 	 	Paige	 	 	Jonathan	 X	 		
No	personal	differences	from	one’s	peers.	Jonathan	endorsed	feeling	that	his	training	experience	was	no	different	from	the	training	experiences	of	his	peers.	While	the	rest	of	the	interviewees	described	feeling	that,	for	the	most	part,	their	experience	was	significantly	different	then	their	non-LGBQ	peers,	it	is	important	to	note	that	one	of	the	five	interviewees	did	not	have	this	experience,	possibly	because	he	felt	that	his	LGBQ	identity	did	not	make	him	distinct	among	his	peers.	During	his	interview,	Jonathan	noted	that	many	individuals	in	his	group	identified	themselves	as	having	a	sexual	or	gender	identity	that	was	not	strictly	heterosexual	or	cisgendered.	He	noted	that	he	felt	well	accepted	
37		by	his	classmates,	including	feeling	that	his	identity	did	not	place	him	in	the	minority.	Additionally,	he	felt	that	each	person’s	experiences	were	so	individualized	that	he	could	not	claim	to	have	had	any	experiences	that	varied	greatly	from	his	peers,	based	purely	on	sexual	orientation.	When	asked	the	question	“How	do	you	think	your	experience	was	different	from	non-LGBQ	students?”	he	expressed	uncertainty	as	to	why	his	training	might	be	different	from	that	of	his	peers.	He	expressed	feeling	supported	by	his	peers	to	the	extent	that	he	had	no	negative	experiences	based	on	his	sexual	identity.		
Most	of	the	time	I	felt	in	unison	with	my	class.	It	was	probably	only	different	for	
that	one	[gay]	speaker.	Hearing	someone	[speak]	on	transgender	.	.	.	I’m	probably	in	
the	same	boat	as	the	rest	of	my	class	who	don’t	identify,	because	I	don’t	identify	as	
transgender.	I	can	relate	on	some	points,	but	you	know	I'd	say	[for]	most	of	it,	I	would	
be	in	the	same	boat	as	the	rest	of	the	class.	Everyone	is	just	such	an	individual.		
Lack	of	training	for	the	LGBQ	therapist/LGBQ	client	dyad.	Tanya	discussed	her	frustration	with	not	being	trained	on	how	to	conduct	therapy	in	a	LGBQ	therapist/LGBQ-client	dyad.	Tanya	stated	that	she	had	been	raised	in	an	accepting	environment,	and	had	some	difficulty	with	treating	clients	who	had	more	difficult	experiences	in	their	home	environment.	This	led	to	problems	that	left	her	feeling	that	she	had	not	been	adequately	trained.	She	explained	how	she	faced	issues	later	on	in	her	career	when	she	started	to	work	with	LGBQ	clients	whose	experience	of	their	LGBQ	identity	greatly	varied	from	hers.	
38		
			 A	lot	of	the	focus	in	the	course	was	assuming	the	therapist	was	straight	and	
you’re	working	with	someone	who	does	not	identify	as	straight,	or	does	not	identify	as	
cisgender[ed].	I	find	that	is	where	I	wish	I	[would	have]	had	more	guidance.	I	wish	
there	had	been	more	of	a	focus	on	more	complex	cases.	Especially	when	you	see	
someone	with	a	lot	of	internalized	homophobia	because	of	[their]	religious	lens,	and	
especially	someone	who	is	out	and	helping	someone	who	is	not.	I	think	this	would	have	
helped	me	work	with	clients	that	struggle.	Opening	[the	training]	up	to	the	idea	that	
many	of	your	students	might	not	have	been	from	the	majority	culture.	Can	we	create	
space	for	the	complexity	of	identities	that	our	clients	bring	into	the	room	and	that	we	
hold?		
	
Recommendations	Many	of	the	individuals	interviewed	gave	recommendations	for	addressing	the	concerns	they	described.	These	included	a	variety	of	areas	they	felt	were	in	need	of	improvement,	including	the	usefulness	of	everything	from	experiences	and	presenters,	to	possible	topics	to	discuss	in	the	future,	and	the	benefits	of	having	more	direct	conversations.			
Topics	to	Cover	As	mentioned	earlier,	one	student	suggested	that	classes	should	include	at	least	some	discussion	on	the	LGBQ-therapist/LGBQ-client	dyad.	She	felt	that	this	would	allow	the	clinician	to	recognize	and	respond	adequately	to	possible	issues	that	could	arise	during	this	kind	of	dyad.	Other	students	discussed	the	lack	of	time	
39		spent	on	the	issue	of	suicide	in	the	LGBQ	community,	the	mental	disorder	rates,	and	the	lack	of	training	on	treating	LGBQ	adolescents.		One	respondent	stated,	“I	work	more	with	kids,	and	there	was	no	conversation	about	youth	and	that	coming-out	process	that	probably	should've	been	covered	more.”	Another	described	the	topics	she	found	most	useful	in	the	class,	“I	liked	how	she	[the	teacher]	brought	in	religion	and	the	obstacles	unique	to	people	who	don’t	identify	as	heterosexual	in	this	country.”		It	was	also	suggested	that	a	more	advanced	class	be	offered	to	students	who	already	understood	the	information	covered	in	the	LGBTQ	class.	This	new	offering	would	allow	students	to	learn	at	their	own	levels.			
Experiential	Exercises	Experiential	exercises	on	privilege,	sex,	gender	status	and	coming	out	were	all	mentioned	as	useful	tools.	One	student	discussed	how	the	experiential	exercise	on	privilege	revealed	his	own	lack	of	privilege	to	him	in	a	new	light,	thereby	helping	him	to	see	his	own	identity	more	clearly.	Of	note	were	experiential	exercises	including	watching	risqué	television	shows	or	movies	on	LGBTQ	communities,	asking	students	to	read	LGBTQ	magazines	in	public,	and	discussing	heterosexual	privilege.			
Presenters	The	majority	of	students	requested	that	presenters	be	used	during	the	training	course.	One	student	discussed	the	importance	of	finding	appropriate	
40		presenters	for	the	class.	He	explained	that	they	had	had	a	variety	of	presenters,	but	that	it	would	be	best	to	find	LGBTQ	speakers	who	understood	that	they	were	to	be	representatives	for	the	community,	and	were	not	just	there	to	discuss	their	personal	experiences.	“It	was	kind	of	like	if	you	represent	a	group,	one,	you	have	to	acknowledge	that	you’re	not	representing	the	whole	group,	and	two,	you	have	to	accurately	represent	what	proportion	you	can;	otherwise	maybe	talk	about	the	things	you	don't	know	or	.	.	.	[what]	other	people	in	the	group	are	like.”	To	give	an	example	of	an	ideal	presenter,	he	discussed	the	transgender	presenter	for	his	class.	He	described	this	person	as	“a	representation	for	the	whole	group	.	.	.	,	and	she	wasn't	just	talking	for	herself	as	the	whole	group;	she	was	also	giving	us	little	caveats	of	what	different	people	experiencing	different	ways	and	have	a	look	at	it	differently.”		
	
Direct	Conversations	About	Biases		 With	a	topic	like	diversity,	the	issue	of	biases	inevitably	comes	up.	Or	does	it?	While	some	students	discussed	how	useful	the	discussion	on	biases	was,	others	gave	voice	to	the	lack	of	discussion	in	their	class.	All	interviewees	who	talked	about	this	issue	advocated	for	the	use	of	direct	conversations	about	biases	in	the	LGBTQ	diversity	training	course.	One	individual	noted	why	she	felt	such	discussions	were	so	important	for	future	classes.	She	stated,	“I	think	the	challenging	conversation	is	at	the	core	of	multicultural	development	in	terms	of	our	own	professional	development,	and	I	think	my	experience	is	that	people	tend	to	stray	from	the	really	
41		challenging	conversations,	and	that	is	where	I	find	the	richness	and	where	I	see	myself	growing	is	in	those	conversations.”		
Discussion	All	the	LGBQ	student	interviewees	experienced	the	LGBTQ	diversity	training	course	as	containing	both	distinct	benefits	and	distinct	concerns.	This	finding	is	consistent	with	the	research	on	trainees	of	color	and	their	experience	of	diversity	training	courses	(Curtis-Boles	&	Bourg,	2010;	Jackson,	1999;	Seward,	2009;	Smith	Goosby,	2002).	There	were	a	variety	of	experiences,	often	contradictory,	ranging	from	positive	growth-oriented	ones	to	negative,	vulnerable	experiences.	Most	of	the	participants	expressed	feeling	that	the	training	experience	could	be	better	directed	to	meet	the	needs	of	LGBQ	students.	The	majority	described	feeling	unchallenged,	vulnerable,	and/or	triggered	by	the	content.	However,	this	study	also	affirmed	that	the	LGBQ	students	might	be	receiving	some	positive	experiences	from	the	training	program.	Finally,	the	majority	viewed	themselves	as	in	need	of	further	LGTBQ	training,	interested	in	further	learning,	and	currently	lacking	in	knowledge	in	certain	areas.			 This	study	affirmed	the	idea	that	LGBTQ	diversity	training	is	of	interest	to	LGBQ	students,	a	finding	that	has	been	reported	for	ethnic-diversity	students	by	Barnel	et	al.	(1999),	Gupta	(2013),	and	Toia	et	al.	(1997).	Furthermore,	the	majority	did	not	feel	challenged	by	the	training,	citing	their	LGBQ	status	and	previous	work	on	identity	as	the	reason	for	their	lack	of	learning.	While	it	is	not	mandated	that	every	class	offer	information	that	challenges	its	students,	it	is	hoped	that	they	will	
42		have	the	opportunity	to	learn	something	that	helps	them	grow	as	clinicians,	especially	when	the	student	shows	an	interest	in	the	material.		In	this	study,	the	students	reported	feeling	as	if	they	had	to	act	as	representatives	for	their	LGBQ	group.	They	added	that	this	pressure	came	from	all	sides:	other	students,	the	teachers,	and	their	own	internal	pressure	to	respond.	This	experience,	in	part,	supports	findings	by	Rooney	et	al.	(1998)	who	found	that	the	students	continue	to	feel	a	pressure	to	be	“experts”	in	aspects	of	their	identities.	However,	this	statement	appears	to	place	the	blame	on	the	field	of	psychology	or	the	teachers,	something	that	at	least	one	of	the	respondents	specifically	denied.	When	talking	about	where	the	pressure	to	speak	in	class	came	from,	she	described	it	as	an	“internal”	pressure.	Not	knowing	where	this	pressure	comes	from,	or	having	it	come	from	multiple	places	makes	it	difficult	to	be	certain	what	efforts	by	students	or	faculty	could	decrease	the	pressure.	However,	no	matter	where	the	pressure	comes	from,	even	when	it	is	an	internal	pressure	to	speak,	students	may	benefit	from	instructors	acknowledging	this	issue	and	offering	support.	As	Sewerd	noted,	“Instructors	who	recognize	that	students	struggle	with	being	minority	ambassadors	and	confronting	classmates	or	professors	can	help	address	feelings	of	marginalization”	(2009,	p.	144).	Many	students	described	experiencing	microaggressions	or	other	activating	experiences.	Such	events	often	led	to	feelings	on	their	part	of	being	triggered	and	vulnerable.	The	interviewees	described	experiencing	emotional	responses	similar	to	those	found	by	Smith	Goosby	(2002)	among	students	of	color,	who	noted	that	Black	students	in	diversity	classes	processed	course	material	with	stronger	emotional	
43		reactions	than	their	White	peers.	While	the	professor	cannot	control	for	all	triggering	experiences	or	even	for	all	microaggressions,	recognizing	that	this	is	an	issue	and	looking	for	possible	areas	for	change	are	imperative.	One	possibility	would	be	to	support	the	students’	use	of	reflective	modes	of	learning,	supporting	a	less	reactive	mode	in	order	to	facilitate	insight,	as	was	found	to	be	helpful	in	a	study	by	Curtis-Boles	&	Bourg	(2010)	of	students	of	color.		Students	reported	some	positive	consequences	of	the	class	that	were	unique	to	them	as	LGBQ	students.	In-group	bonding	was	an	unforeseen	and	previously	unmentioned	benefit	discussed	by	several	students.	It	was	explained	by	one	student	as	a	helpful	response	to	feelings	of	isolation	in	the	class.	Additionally,	some	actively	felt	vindicated	by	the	work	done	by	their	fellow	students,	the	sharing	of	their	own	stories,	and	the	responses	of	their	classmates.	One	student	described	an	experience	of	previously	unmatched	closeness	with	her	classmates.	From	this	we	can	see	the	variety	of	possible	experiences	and	possibility	of	positive	occurrences	that	are	available	to	the	LGBQ	students	in	these	classes,	something	that	has	previously	gone	unmentioned	in	other	studies	and	should	be	explored	further.			Several	students	mentioned	how	they	had	gained	knowledge	about	other	areas	of	LGBTQ	life	through	the	class,	discussing	how	they	had	little	previous	experience	with	large	aspects	of	LGBTQ	life.	Similar	results	have	been	found	in	a	study	by	Curtis-Boles	and	Bourg	(2010)	with	students	of	color	in	which	they	found	that	the	students	reported	learning	about	other	groups	of	color	during	the	training.	One	interviewee	discussed	his	own	realization	that	he	had	bias	towards	bisexuals.	Another	discussed	with	frank	honesty	how	her	teacher	helped	her	uncovered	her	
44		own	biases	towards	gay	men.	Far	from	the	idea	that	LGBQ	students	know	everything	about	LGBTQ	sub-groups,	these	students	gave	excellent	testimony	to	how	much	growth	they	were	capable	of	having	in	such	a	class.	“In	some	ways	I	guess	you	would	assume	that	the	LGBTQ	class	was	a	class	where	I	don’t	have	to	think	so	much	about	my	identity	because	this	was	a	group	that	I	was	a	part	of,	but	then	coming	to	realize	that,	oh	yeah,	this	holds	a	whole	other	raft	of	identity	issues.”	Results	indicate	that	LGBQ	students	can	receive	an	important	education	from	attending	LGBTQ	classes,	but	that	additional	work	needs	to	be	done	to	meet	their	needs	and	protect	them	from	unnecessary	turmoil.	A	student	taking	a	class	that	specifically	applies	to	him	or	her	may	experience	triggering	events,	but	it	is	important	for	the	teacher	to	lessen	the	impact	of	these	events	whenever	possible.		
	
Recommendations	for	Training	Programs	and	Supervisors	According	to	the	National	Science	Foundation,	as	of	2009,	students	of	color	received	24%	of	doctoral	degrees.	Since	psychology	graduate	programs	are	making	continuous	efforts	to	increase	the	number	of	culturally	diverse	doctoral	students	they	enroll,	there	is	a	continuing	need	to	improve	the	curriculum	to	respond	to	this	change	in	the	student	body.	Studies	are	finding	that	students	of	color	report	having	different	needs	in	the	classroom	than	their	White	peers.	It	is	thus	important	to	assure	that	each	student	receives	an	education	designed	to	meet	them	where	they	are,	and	not	ignore	the	needs	of	any	students.	It	is	thus	time	to	implement	some	helpful	changes	and	make	an	effort	to	determine	what	works.		
45		 A	variety	of	possible	interventions	were	discussed	with	participants	both	during	and	after	the	interviews.	Additionally,	based	on	this	study	and	my	review	of	the	literature,	there	are	many	suggestions	that	I	think	the	diversity	training	course	could	benefit	from	implementing.	For	instance,	the	curriculum	should	include	information	on	navigating	a	therapy	session	between	an	LGBQ	therapist	and	an	LGBTQ	client.	When	this	is	not	included,	the	LGBQ	students	lack	a	chance	to	learn	one	of	the	fundamentals	that	the	course	is	supposed	to	cover;	how	their	identity	may	affect	the	therapeutic	relationship	with	LGBTQ	clients.	Also,	the	students	with	the	most	positive	things	to	say	about	the	class	were	the	ones	who	had	guest	presenters	during	their	classroom	experience.	Consequently,	such	presentations	may	be	a	particularly	useful	experience	for	LGBQ	students.	One	student	also	noted	that	the	presenters	would	have	been	even	more	effective	had	they	been	in	a	position	to	speak	more	effectively	on	their	community,	either	by	having	experience	giving	such	talks,	being	active	community	leaders,	or	being	prepared	beforehand	for	their	role	as	presenters	and	representatives.		Additionally,	I	feel	that	having	a	designated	impartial	third-party	support	system	would	be	a	benefit	to	the	students.	While	GSPP	currently	has	a	student	advocate,	it	may	be	beneficial	to	include	a	confidential	advocate	specifically	for	diversity	training	issues.	The	diversity	ally	should	be	appointed	at	the	start	of	the	diversity	training	sequence.	This	advocate	would	be	someone	who	might	be	open	to	meeting	with	any	students	experiencing	difficulties	in	the	class,	but	would	be	specifically	concerned	with	helping	diverse	students	experiencing	any	concerns.		
46		This	would	not	only	acknowledge	overtly	the	difficult	position	that	many	students	face	in	these	classes,	but	also	provide	a	possible	solution	to	this	difficulty.		Another	idea	may	be	to	have	additional	electives	for	students	who	would	like	to	take	advanced	diversity	training	courses	to	meet	the	needs	of	anyone	who	may	feel	they	did	not	receive	what	they	wanted	from	the	general	training	course,	or	who	would	like	to	go	further	in	their	training.	Finally,	multiple	students	mentioned	the	usefulness	of	professors	incorporating	difficult	and	uncomfortable	discussions	that	allowed	for	emotional	vulnerability	around	the	discussion	of	LGBQ	issues—something	that,	despite	being	uncomfortable,	should	be	encouraged	by	the	class	instructor.			
Limitations	This	was	an	exploratory	study	and	should	be	taken	as	such.	With	no	previous	studies	on	the	experience	of	LGBQ	students	to	LGBTQ	training,	this	study	attempted	to	provide	an	initial	exploration	of	this	topic.	The	primary	aim	of	this	study	was	to	provide	an	opportunity	for	students	to	describe	their	experiences	to	help	determine	what	further	research	on	the	topic	should	take	place.			As	always,	there	are	limitations	to	this	study	that	are	important	to	note.	First,	the	study	would	have	provided	more	information	if	each	interviewee	had	been	given	an	evaluation	to	assess	for	their	level	of	identity	development	at	the	time	of	the	interview.	Even	more	beneficial	would	have	been	to	give	the	students	an	identity	development	evaluation	at	the	time	of	the	diversity	training	class.	The	students	interviewed	may	have	been	at	different	stages	of	identity	development	during	the	
47		interview	as	compared	to	when	they	took	the	class,	which	could	account	for	many	of	the	differences	in	experiences	between	them.	For	example,	individuals	who	discussed	experiencing	little	difference	between	themselves	and	their	classmates	also	described	either	coming	out	later	in	life,	or	a	lack	of	disclosure	about	their	sexual	orientation	to	their	cohort	and	professors.			Second,	the	study	did	not	represent	the	full	LGBQ	spectrum.	Noticeably	missing	were	any	students	who	identified	as	questioning,	leaving	out	important	voices	in	this	discussion.	Third,	the	study	also	did	not	include	anyone	who	identified	as	transgender.	While	it	was	beneficial	to	focus	on	students	who	identified	as	LGBQ,	I	also	feel	that	this	paper	would	have	benefited	from	an	exploration	of	the	point	of	views	of	gender	variant	students,	as	they	are	also	addressed	in	the	LGBTQ	diversity	course	curriculum.	Fourth,	students	who	met	criteria	were	limited	in	number,	causing	a	small	sample	size.		A	large	sample	size	would	be	recommended	for	future	studies.	Finally,	the	study	focused	on	individuals	who	had	taken	the	training	course	in	different	years.	Many	of	the	students	had	different	teachers,	a	different	syllabus,	and	different	classmates.	These	meaningful	differences	could	account	for	the	variety	of	experiences	had	by	the	different	students.	Only	two	students	were	from	the	same	year,	and	both	of	those	students	mentioned	similar	themes.		
Future	Research	Future	research	can	build	on	this	exploratory	study.	Additional	research	should	focus	on	a	larger	population	allowing	for	a	broader	range	of	individuals,	to	include	the	involvement	of	some	groups	that	were	not	addressed	in	this	study.		
48		Attempts	should	be	made	to	include	individuals	from	across	the	entire	spectrum	of	sexual	orientations	and	gender	identity	including,	transgender,	asexual,	questioning,	and	queer	individuals.	With	a	larger	sample,	a	quantitative	study	could	examine	the	correlations	between	individual	experiences	and	demographic	characteristics.		In	any	future	study,	it	is	recommended	that	if	implementing	a	quantitative	study	on	this	material,	the	researcher	include	a	measure	to	assess	individuals’	stages	of	identity	development.	While	this	study	did	not	include	any	such	measure,	statements	during	the	interviews	suggest	that	it	is	possible	that	the	variety	of	response	to	the	questions	could	be	related	to	variations	in	stages	of	identity	development.	It	is	recommended	that	future	research	assess	for	stages	of	identify	when	the	students	took	the	class,	as	well	as	when	they	participated	in	the	research.		One	complementary	avenue	of	study	would	be	to	implement	some	of	the	strategies	suggested	by	the	interviewees	to	determine	if	these	strategies	might	improve	the	LGBQ	students’	experience	in	such	classes.	Providing	more	community	representatives,	an	advanced	LGBTQ	class,	or	outside	support,	and	comparing	student	satisfaction	and	levels	of	learning	to	those	of	a	control	group	could	shed	light	on	which	improvement	strategies	provided	the	most	positive	changes	for	the	students.		Another	possible	avenue	would	be	a	quantitative	study	looking	at	responses	of	LGBQ	students	to	LGBTQ	training	courses	.	This	could	include	an	exploration	of	positive	and	negative	responses	compared	with	demographic	information	such	as	age,	marital	status,	personality	type,	SES,	ethnicity,	stage	of	change,	country	of	origin,	acceptance	from	the	community,	and/or	acceptance	from	their	family	of	
49		origin.	It	may	also	be	revealing	to	compare	student	responses	to	teaching	style,	classroom	demographics,	and	the	sexual	orientation	of	the	teacher.	Finally,	these	studies	should	assess	for	differences	between	lesbian,	gay,	bisexual,	queer,	and	questioning	students.	There	is	great	variability	and	diversity	within	the	LGBQ	population,	which	was	not	taken	into	account	in	this	study.	Future	quantitative	studies	would	benefit	from	determining	whether	differences	in	responses	to	the	class	are	correlated	to	differences	in	sexual	identity	and	identification	among	participants.		
	
Summary	The	focus	of	this	study	was	to	examine	what	issues	LGBQ	students	might		experience	during	a	training	course	on	LGBTQ	psychotherapy.	Studies	have	found	that	therapists	of	color	have	a	distinct	experience	of	diversity	training	courses.	This	includes	having	unique	needs,	both	academic	and	emotional.	In	this	study	we	found	the	response	of	students	of	color	to	diversity	trainings	was,	in	many	ways,	mirrored	by	their	LGBQ	counterparts	with	LGBQ	students	also	having	distinct	needs	in	a	LGBTQ	diversity	training	course.	LGBQ	students	described	having	a	number	of	negative	and	positive	experiences	that	seemed	related	to	their	sexual	orientation.		Results	included	several	themes	such	as	LGBQ	students	experiencing	concern	about	representativeness	and	peer	growth,	feeling	emotionally	activated,	undergoing	experiences	of	microaggressions,	experiencing	in-group	bonding,	and	LGBQ	students	gaining	or	not	gaining	useful	information	from	the	LGBTQ	diversity	training	course.			
50		 	From	this	study,	we	now	have	a	better	understanding	of	the	personal	experiences	of	a	sample	of	LGBQ	students	in	a	diversity	training	course.	We	can	use	these	findings	as	a	basis	for	conducting	quantitative	studies	to	address	the	current	critiques	of	diversity	training	with	LGBQ	students,	improve	LGBTQ	training	courses,	and	inform	efforts	within	the	mental-health	community	to	address	disparities	in	training.	Additionally,	I	wish	to	validate	the	needs	of	the	LGBQ	students	and	other	minorities	who	may	find	themselves	having	difficulties	with	such	courses,	but	might	not	have	an	opportunity	to	express	their	concerns.			I	can	only	hope	that	training	programs	and	supervisors	will	be	empowered	by	some	of	the	findings	in	this	paper,	and	make	an	effort	to	implement	some	of	the	recommendations.	These	include	some	ways	of	recognizing	that	LGBQ	students	may	have	different	needs	than	their	counterparts	in	a	LGBTQ	diversity	training	course,	and	finding	ways	to	make	sure	those	needs	are	met.	Recommendations	also	include	a	number	of	options	for	allowing	some	of	the	difficulties	of	LGBQ	life	to	be	acknowledged	both	in	and	outside	of	the	classroom,	a	need	stated	multiple	times	during	the	interviews.	There	are	many	things	that	we	in	the	psychology	community	can	do	to	reduce	the	experience	of	isolation	among	LGBQ	students	in	an	open	classroom.							
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